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Abstract 
The purpose of this study is to promote interest and motivation in reading through a group guidance programme among the 
academically-challenged students. The objectives were to stimulate reading interest and enhance the multi literacy skills of 
students in a secondary school in Singapore. Random samples of 65 students from three academic streams were selected to 
participate in this programme called Striving for Total Achievement and Responsibility (STAR). It was found that although 
students‘ interest in reading has increased, sustaining it has proven to be a daunting task.  
© 2011 Published by Elsevier Ltd. 
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Introduction 
This paper is an extract taken from the Ed.D dissertation1 entitled ―Developing a Reading Programme through 
an Action Research in a Secondary School‖ submitted to the University of Durham, UK, four years ago. The 
dissertation is based on a study conducted at Ping Yi Secondary School (PYSS)2, using school-based collaborative 
action research3. The study was conducted to develop and promote reading through a multi-media enrichment 
programme for secondary students using a group guidance approach: to assess the impact of the learning journey on 
both students and the teacher-counsellor cum researcher. This study explores factors which stimulate students‘ 
interest and motivate them to become independent readers.  
Following are the main questions the researcher attempts to answer: 
a. Is the current reading enrichment programme under the Media Resource Lib (MRL) effective in achieving its 
aim of stimulating reading interest among students who are non-readers?  
b. How might the researcher develop an alternative reading enrichment programme for the non-readers among 
these adolescents?  
c. What factors may possibly stimulate reading among them?  
d. Will multi-media, multi-literacy reading programme through a small group guidance appeal to these students 
and stimulate their interest in reading among them? What kind of genre should be used for this purpose? 
                                                          
*Bibi Jan Mohamed Ayyub. Tel.: +65 6345 7532, +65 62884909; fax: +65 6282 0244. 
   E-mail address: bibi_jan_md_ayyub@moe.edu.sg 
1 The Supervisor of the thesis that I was working on was Professor Emeritus Michael Byram, School of Education, University of Durham, UK 
2 Ping Yi Secondary School, located at the eastern part of Singapore, is a government school. 
3 This collaborative action research involves the teacher researcher working with the Head of Department (HOD) of ICT, HOD  English 
Language, HOD  Mother Tongue, HOD  Pupil Welfare, The Parent Support Group, chaired by Mr Willie Yuen, members of the School Alumni, 
Singapore Teachers Network and finally all  the professional volunteers, Ms Rameshwari, Ms Bahashwan, Mr Zainul Abidin and Mr Khair.   
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Methods 
65 students were randomly selected from Secondary Two to Four to attend a three-day residential reading 
enrichment camp (see Figure 1). Participants from different academic streams 4, levels, gender and race were 
grouped together. Figure 1 below shows that there were more male (more than 50%) participants. A majority of 
participants were from the Normal Academic stream and more than half of them were from Secondary two. 
 
Figure 1:  Distribution of Participants by Gender, Stream and Level 
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A set of pre and post questionnaires were issued to the students to record and examine their perceptions of their 
reading habits and interest, their understanding on: moral, technological and political literacy. The items in these 
sections of the questionnaires are cast in a five-point Likert scale. A rating system5 was used to measure students‘ 
perceptions of their; reading skills, goal setting skills and other relevant life skills. The researcher employed 
structured conversations, interviews, observations, and various formal school documents as tools for triangulation 
purposes.  Three pilot tests were conducted for three years from 1999 to 2001 to test the feasibility and effectiveness 
of the alternative reading programme. Throughout this period, students showed interest in reading and there was 
corresponding increase in their visits to the library for loan of print and screen-based materials. In order to ensure 
greater success of this programme, the teacher designed it to be more purposeful and goal-oriented by ensuring that 
participating students were directly involved in a national event called iTopia 2002: with the aim to provide students 
the opportunity to showcase their skills and products.6 
 
Results  
Participants‘ perceptions of the importance of reading increased from 80% to 97%; while those who read 
widely with variation had risen from 63% to 80%. Those who read for leisure increased from 29.2% to 71%. These 
findings concur with Doiron's study in 2002 which stated that the multi-media approach to encourage reading and 
teaching results in a higher quality of students' reading and learning. There is about 10% increase in students‘ 
perceptions of their interest in reading through their mother tongue. (Refer to Figure 2) 
 
 
 
 
                                                          
4 Participating students came from three academic streams;  the Express, Normal Academic (NA) and Normal Technical (NT) streams.  
5 Students were instructed to rate on the scale of.1 = NO SKILL (not at all proficient and would like to have assistance) to 7 = EXPERT 
(extremely proficient, no assistance required). The researcher also used structured conversations, interviews and observations, and various other 
materials that were from the students. 
6 This is a national event organised by the Educational Technology Division of the Ministry of Education to celebrate the implementation of ITC 
in Singapore and at the same time to launch the 2nd Master plan of ICT on 25-27th June 2002. 31 schools in Singapore were involved in this 
national event.   
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Figure 2: Participants‘ Perception of Reading Interest and Habits (pre and post test) 
 
  Pre – Test Post – Test 
Items / Sample Strongly 
Agree 
Not sure Strongly 
Disagree 
Strongly Agree Not sure Strongly 
Disagree 
Reading is important 80% 16.9% 3.1% 96.9% 3.1% 0% 
I read variety of books 63.1% 16.9% 20% 80% 9.2% 10.8% 
I read  only for school assignment 29.3% 21.5% 49.2% 15.4% 13.8% 70.8% 
I read both screen and print based 53.9% 16.9% 29.2% 66.2% 12.3% 21.5% 
I prefer to read in my Mother Tongue 23.1% 23.1% 53.8% 33.8% 20% 46.2% 
 
The pre-test data (Figure 3a) shows that 80% of the students acknowledged that reading is important. However, 
only 63% read a variety of books and a marginal 29.3% read only for school assignments. 54% claimed to read both 
print and screen-based materials and about the same percentage of students preferred to read in English, rather than 
in their own mother tongue languages (Mandarin, Malay or Tamil).  
 
Figure 3a: Participants‘ Reading Attitudes (pre test)  Figure 3b: Participants‘ Reading Attitude (post test) 
 
 
 
 
 
 
 
 
With reference to Figure 3b, the conclusion that the enrichment reading programme helped participants realise 
the importance of reading may be drawn. This is illustrated through an increase of an estimated 17% between the pre 
and post-test readings.  In their journal entries, students indicated that they liked the programme because: 
 ―there (were) so much of interesting and useful things to learn‖ and that the multi-disciplined, multi-media and 
multi-literacy approach to learning was labelled as ―practical knowledge‖. 
 While carrying out the assigned projects, participants had to read up on various topics. As a result of acting on 
their ideas and efforts, they created the STAR.Com website—an Electronic newsletter to update the development of 
all the STAR activities and the RES—Read, Evaluate and Share—column for students to post their readings and 
reviews. Thus, a slight increase of 12% was evident in the print and screen-based reading.  
 
The second part of the study examines students' perception of their English Language (EL) proficiency (see 
Figure 4a). 57% of the students felt that they were weak in EL and the post-test showed only a 6% rise (see Figure 
4b). The result suggests that the programme did not impact the students‘ perceptions significantly. Nonetheless, 
there is an increase of 10% of students who felt that they had benefitted from the programme as they made some 
improvement in the areas of writing and speaking. When asked for evidence, students claimed that their grades for 
the subjects improved marginally.  
Figure 4a: Participants' Perception of EL Proficiency.      Figure 4b: Participants' Perception of ELiciency   
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Post-Test of Reading Attitudes
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The researcher acknowledges some deficiency within improvement as the programme fell short in implicit 
emphasis of the language component of the programme conducted during the formal session of the STAR camp 
which lasted merely 25 hours. Conceivably the duration of the programme may have been too diminutive to have 
any measurable effects on the participants. The programme is not a course on the EL but a reading programme to 
encourage students in extensive reading outside curriculum time: accordingly, it is worthy to note that there was an 
increase of 15% in the number of participants who became more aware of ways to improve proficiency in EL; 10% 
more students perceived that they could speak and write well; and 51% of the participants became aware that they 
were weak in English after attending the reading programme and made the effort to improve their grades by 
attending remedial classes or private tuition.  
Discussions and Conclusion 
Through the multiple sessions of Learning Circle and group guidance, it was evident that a varied cross 
fertilization of ideas occurred among participants of different backgrounds in group work; moreover, they learnt: 
social, interpersonal, communication skills and conflict resolution. These findings concur with Gibson and 
Mitchell‘s (1981) conclusions; their use of group guidance as an approach helped to nurture social values and 
facilitate psychosocial development among students. Generally, the students found the structures provided by the 
teacher-researcher helpful in making them continue on task. They observed in their learning logs and focused group 
discussion that the processes were very useful in making them more aware of different aspects of literacy: and the 
process facilitated them to see a ‗bigger picture‘ of their own learning. They maintain that they are more aware of 
the need to equip themselves with the various skills and knowledge to face the challenges of the next millennium. 
Similar feedback was given by the lower secondary students, especially among participants from the Malay version7 
of the programme. However, most of the secondary one learners found it rather difficult to cope as the worksheet 
was originally designed for the upper secondary pupils. Such feedback was legitimate as this factor affected the 
morale of the participants to a certain extent.  
 
One of the conclusions derived was that any ‗stand alone‘ intervention reading programme conducted in 
school on an ad hoc basis possibly will not sustain the interests of both the students and the teacher. One of the 
lessons learnt during the three-year trial period was the need to conduct the programme within the school premises, 
outside curriculum time, under proper supervision of teachers, where students‘ work is monitored, displayed, 
showcased and publicised. This maintains the students‘ level of interest, based on the checklist adapted from Knuth 
and Jones (1991): vision of learning, curriculum and instructions, assessment and grouping, staff development, 
involvement in the community and policies for students at risk could be used to assess the effectiveness of reading 
programme and instruction.  Using these criteria implies that the programme had a positive impact. All 65 students 
displayed different levels of commitment to the programme and their own learning. The actual numbers of students 
who were fully engaged and contributed the most were approximately 30. These 65 students are representative of 
6% to 7% of the total students‘ population of 1100. For any instructional programme or initiative of this nature to be 
truly effective and have an impact on the students, it must involve the whole school community—the school leaders 
and management team,  teachers, students and the non teaching staff to make available necessary technical support. 
Copyright 
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7
 Similar study was conducted in Malay, in collaboration with the Malay Language teacher,  Miss Siti,  for  students who took Malay as their 
second language in 2000 and a paper  was presented in the Malay language conference at Prince Songkhla University, Thailand 
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